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suggested that ‘the myth that' parents caused the child to be
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programing and growth and effective interaction with the families,
who can be 1mportant sources of 1nformat1on. Another frequent myth,
that there is someone capable of assessing behavior a$ good, bad,
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educators that education is not nearly as important as psychiatric
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behavior and that educational system personnel should gather informal
assessment data from parents, teachers, and others d1rect1y involved
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really want to; labeling a youngster as BD causes irreparable harm;
and "normal" students should be separated from the BD youngster -to
protect them from "catching" the behavior. Advantages and
disadvantages of labeling are specified, along with examples of
negative reactions by educators to labeling and ssification.
Finally, some conditions in the school whereby BD students/classes
are isolated are noted. (SEW) » '
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disord®red students. It is one of a series of seven.

‘2. Developing a School Program for Behav1ora1]y

This monograph is designed to ﬁrbvid@ teachgrs a. -

. i s\
and administrators with information on behaviora]]y

) _The other monographs in the ser1es are ,' ‘ SR

: . ® L
g, g :

R . « .
3 . '

1. Myths of Behavioral Disorders

Disordered Students . ‘ .q s !

': 3. Establishing a Program for Béhaviora]iy Co o Lo

Disordered Students: Alternatives to Consider,
Components’ to Include and Strateg1es for
Building Support

‘ 4. Reintedrating Behav1ora1]y Disordered Students -

.Into General Education Classrooms

hi

"/ 5. Positive Approaches to Behavior Management

6; ”Pract1ca1 Approaches for Documenting Behavieral
Progress of Behaviorally Disordered StudentS-

7+ Excérpts from: Disciplinary Exclusion of SR - 5
» Seriously Emotionally .D I1@turbed Ch11dren from <
Pub]1c Schools : . .
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MYTHS OF Bls}-IAVIORAL DISORDERS
- - 1 N . .

N

4
There was a transient who on.one of his evening , . )
) travels was looking ! for a place to sleep for the night.
\ . He found an open box car. on a stationary train. After
he crawled in, the door slammed shut and locked behind~
him. To his dismay, he discovered that the car was
. Ct refrigerated. Frightened by the prospect of freezing
. in the box car and needing to stay busy, he chronicled-
. his movements and thoughts on the wdll of the car.
3 ) "I'm getting very cold; I can feel ﬁy'body temperature
dropping; I am sdﬂcold I feel these may be my last
_words..." ‘And, in fact, they were!

|
|
- : .

When the man's body‘w!s discovered, it was noted \
that the temperature of the box car was 56 degrees. '
There had been plenty of ventilation and ample space. ' '
The car had actually been malfunctioning and «was rnot
. . in use. The man had been a victim%f an, illusion. .
= . That illusion- had killed him. - . * |
o~ . . (Source Unknown) : ' |

b -

\ .
2 . . .

The story illustrates how powerful misconcee}ions can be and the

. . M . . »

bt N~

dramatic effects they have on lives. Not all misconceptions are as
'obvious as the one in the i]]dstration._ Some are very subt]e and
difficult to identify: Often the more subt1e~m1sconcept1ons are. the
-most ddngerous. They can_cause;pa1n and change the 1ives of others as
) they go unrecognized. L o T ~ | -
This chapéer is aboqﬁ misgonceptions or*myths and- the dynamic role |

they pYay in the lives of behaviora]]y‘disordered‘(BD) yotmgsters and

athose wahlovg andfwekk with them. It identifies myths that society

maintains about these youngsters; explains how to recognize their
I\ . o ./ : ‘ ’ P ’

~

{? f‘ .‘ .7. . e ;?*”’/ﬁ N .




- ex1stence and offers some suggest1ons on how to overcome them Hope-

4

fu]]y by 1dent1fy1ng these mythé, educators will be better prepared to

X

, establish pos1t1ve educat1ona1 env1ronments for BD students
" Consider what sometimes happens at‘staff1ngs- |
e -Parents are not always included in staff1ngs concern1ng i

their child.

' e There is often a heavy emphasis on the fam11y history
and EXper1ences of these youngsters
These factors m1§ht 1nd1cate that those involved a% the staff1ng

might be affé%ted by the myth, "The parents caused the child to be

behav1ora11y d1sordered'r.Love madefa statement regard1ng this myth:

k3

"Parents 7of the BD'child occupy a urique p051tlon among parents
of exceptional .children.. The Chlld who is bllnd deaf, retarded
or physically handicapped is. usually not so handicapped as the
result of a Y interaction witth the parents. Howeéver, soclety
- often hoLd'séég‘e parent of the 'BD child partlally or totally
’respo'nsible for the child's co&htlon (Love, 1972: 113)

~

.. . If parents aren t 1nc1uded 12'aJ] aspects of. the staff1ng procedu es,
' they are being den1ed the opportun1ty to share 1nformat1on Th1s denial

o ' m;ght be an 1nd1cat1on to "them that they aren t importapt or that they
are quilty of causing thefr‘ch11d S prqdlem. -Otherwise, why aren't they
asked to contribute informatiohﬁ An apgarent'emphasis on a chi]d'§ .
family background might a]so~be'ad indiEaéiggfto parents that they are
Bui]ty of doing or not“doing something. . ’ | '

‘ ( It dsn't so.important to know "why" this belief has developed as to
‘ know "what" can be)done so the myth doesn't interfere with Eﬁé child's

o

\

- programming and growth. Admitting that the feeldng, The barents caused
‘ . - \

|

the behavior disorder, often exists can be useful informatian “in working

i “ more effectively with BD youngsters and their families. -
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to dispel the myth.

The following Lﬂsts some of the strategiles which"cou1d be' used

N
%

L)
’ M .

~ -

They are divided into <sthategies teachers could

o 0

" implement to help disbe] tHe myth ihd those that may needvto be imple-

oy

“

mented at the system level. ® T
B / L :
~ ' 3 ’\
; . . B IKJ{ @
Teacher Strategies : System Strategies *
-1) Before a staffind occurs, / S n Evaluatlon 8ata can be gom-
call the parehts or visit piled and other 1nformat10n-
to obtain information about gathered and sent to the ' .
. the child’from them. parents two weeks prior to a’ ’
S - meeting with a follow-up visit ' 0
2) Be open,with the pareizﬁ \ or telephone call to discuss
about feelings and percep- the information. - .
tiong” you have. about the : : . ¥
child. i K . 2) Instead of automatically com-’
: . - pleting”a social history, the
€. +3) Give parents credlt for what referral team could make a .
Sy . they xRow about their’ child. decision on whether or not o
Encourage them to tadlk to one needs to be’done. <
' you about ,their child. o - _ ) A
"l . . . 3) Encourage pre-staffings to
& . 4) All families dre not the " gather information from the
) same. Individualize for N parents.
.families as you would, for -
students. ~ :
, . .
- . 1.
.. .
Sometinies, educators who' are involved w1th BD youngsters have quest1ons
about who rea]ly shou]d assess these students, what kinds of assessment
needs to be comp]eted and who rea]]y is capable of do1ng the best job [ C
' of assessing the student. A frequent myth often encountered is that
.’ ~ - - .. ‘
somewhere, soméhow there is "someone' .capable of assessing behavior as -
'good, bad, appropr1ate, 1nappropr1ate positive or. negat1ve This commonly ’

held myth was po1nted out by Bower, he stated that educators often think

4
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t . "the state O g child's mental health or ill health is best
known and judged by a mental health professional.(psychiatrist,
,clinical psychqlogist or psychlatrlc social worker) rather than
by less sophisticated professional persons whq live with the
child on a day-to-day basis." ‘(BoWer, 1980-'123)

v

Bower th1nks th1s belief has kept educators from fee]1ng competent

and confident in regard to the1r percept1ons and'fee]1ngs about their

work with BD students. Two examp]es of behav1ors—th\t m1ght be 'dis-

i
played by 1nd1v1dua]s whe are operat1ng under this myth are:

(] staffings where the maJor1ty of the 1nformat1on shared
.is given by the psycho]ogast therapist, or counselor; and
0 staffings where the maJor1ty of. the 1nformat1on.presented}
-i's about soc1a1/emot1ona1 development and. therapeut1c

apprgaches. _ . o
'Cons14;j theleducat1ona1 sétt1ng for the BD student The informa-

- tjon necessary to program for the student in the classroom are things
B - [? A

- gl 1

such as: . - . e
1) How long can he/she rema1n at a task? T~
2) " What academ1c skiTls does thesstudent have?
''3) In what' ways does the student best respond to directions ~
: and requests? . k
4) How does?the student et along with peers?. .~ -
5) What th1ngs are rewa ding to the student7

‘ a
he 1nd1v1dua] who can best supply th1s type

The teacher is usua]}

of information. Concern needn t be with ' ' behaviors occur, bht.
with "what" needs to be done so' that ]earn1ng an occur.

Another myth closely assoc1ated with somewhere, somehow there is-

ﬂsomeone capable of asses51ng behavior is the: be]1ef held by.some

)

educators, that education is not nearly as 1mportant as psyéh1atr1c

involvement.. Ind}viduals who be11eve‘1n this myth m1ght.be?heard\tg
comfent: - N - ‘
"I'm not qualified to handle these k1nds of em*t1ona1 h
problems;" or .
. o | ,
: -4~ 9 - . 3
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"These kids are the really tough kids. What they need is
. some regular therapy."’ '

BD youngster'shoulddbe therapeutic. They may also be indications that
‘the educators working with these st%dents don't think edUCat1ona1 gains )
.,can be made without 1ntens1ve therapy and that educators ‘cahnot program:
o appropriate]y for‘BD students because they~are not_tgained as thera-
pifts psycho]og1sts, counse]ors or doctors. | ' | "
v ' Since the early 1960 s, programs for the BD student haVe become
| nmore concernéd Wlth observab}e behav1ors and 1ess concerned with the.
med1ca1 or psycho]og1ca1 aspects of programm1ng (Har1ng & Phillips,

1962). WMorse (1971)'stated that there needs to.be.a balance. of cog-

3

'S \\

-~
., nhitive and affective curricula. In-Teacher-Therapist: A Textbook
. ety ) - : : ‘
” Ffar Teachers of the Emotionally Impaired, Mosier and Park point
k out that the rolé of the educator is a dual role. They state that this
. i
role consists of...
"1l) helping the students to improve their academic skills to
i the extent of their individual capacities and 2) helping them '
substitute appropriate behavior for inappropriate. Schoolwork
. is an ideal vehicle for achieving this dual responsibility
since it allows for objectivity in dealing with children and
* N furnishes constant interpersonal contact simultaneously."” -
- ” & . (Mosier and Park,1979:4)
o p S T
: Teacher Strategies : System. Strategies
1) Establish what a student 1) Gather informal assessment
; can do in terms of academic data from parents, teachers,
. skills and appropriate . and othex_individuals directly
-~ ‘classroom behavior. . . involved witH the stJE'Edent.~
AN ” B . N
2) Idempify behaviors that need 2) Make sure all individuals
to beimodified so the stu- - directly involved with the
] - - .dent can function in the . .,  pupil's education have input
" : educational setting. into the educational program.
. ~ ‘
-5-

.'\)‘ . ““ . '~ Y‘N
ERIC . = 0 -

; v %} .
. These types of comments seem to indicate that programming for the w,%w»(
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. {
that public schools, are not the plag gto teach BD students.' Th1§g“§\

~attitude encourage5<the rejection o1

working w1th them to deny responsi é 11ty for their futures The rﬁp1ica§.

3) Monitor individual behaviors 3) Contlnually monitor progress

in all areas of academic and | - " based on _assessment ‘and reassess ﬁ#
behavioral pgrformance so : g youngsters if there are 1ndica— R
that problem® are dealt = ' §1ons that current data may ‘not “ )
*»  with before they become. be accurate. . ’
crisis situations. , : 4 / .
4) Model appropriate responses . . ' . '
and behaviors. - ; e ' » :
; . X o

5) Don't expeé¢t "to be able to » T ' B
 handle all situations. o ‘ B § e el
Identify back-up support ' ‘
(i.e.¥ crisis intervention
counselor, teacher neﬁi , : .
{ door, etc.) to call on if . ey, ' v .
crises occur. -

How often have educators heard statements made about BD[stqdents,\<;\‘};a I
v - . t

such as: ¢,

]

e "BD students are bad - mot disabled."

N

o "If they really wanted to, they #ould behave." . KRR -
e N P
e "BD youngsters are dangerous." . oo o . n
N R 7 1 . -l " ' B
e "BD, students <Should be separated from genera];échation
students “on N o Lo L %

° "0n1y a spec1a11st with many y,=rs,of exper1ence can’ cope
with BD youngsters." R by g : o

fr i

These statements represent the mepz ‘that the‘v
» . »4M ' o

Mv
‘%";

resultant belief then is that the1r s ferences are unacceptable and o

ABD youngsters and allows thoseylf

Q&z
-q?‘\&;};

tion that the behav1ors of BD yOfn;Sters are very different from "normal"
. . 7 3

}
1
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behavior is mot entirely acturate BD students, 11ke other youngsters,
’maygdefy author1ty, throw temper tantrums, use 1nappropr1ate 1anguage,
ahd ta]k«back.__These behaviors are those obserVed ih most children --
at sone time in their lives. \ %0, the BQ student s behav1or 1s not

necessar11y a d1fferent kind- of behav1or that is never seen 1n norma]”

students The d1fference js in the intensity.,-. frequency, durat1on,
the sett1ng in which it occurs, and the age appropr1ateness of the °
behaviors. R ‘ L ) .
A g s g
Think of a student bounc1ng a ball. This behavior might be

observed 1n any youngster However1 bduncing a ba11 on the teacher S ..

desk’ dur1ng ‘math c]ass every day woufd be cons1dered d1fferent 1n 'z

a

”terms of appropr1ateness of settfng, durat1on; and frequency.

An extensﬁon of the myth BD - yoyngsters are g;e11tat1 ' ~different

t

ufrom those of normal students 1n all areas, is that the BD student can -

<

i contro] h1s/her behavior if he/she rea]]y wants to do so. This im 11es

that BD students.act out of ma12§1ousness or de11berate.1ntent. “'The™BD

~ student may very well‘be Min controT" of his/her behavior. However, _
he/she may not be"in control of or‘knowledgeeble about how to marifest

‘alternativefbehaviors. fn;the case of'the BD youngster, inappropriete

\

- "It takes a long time - to give up 1ngra1ned bellefs and -learn .
instead that the child's behav1or is the best way hefhas
discovered to fulfill his needs (Glasser, 1975:6)

. . - % ! l..\/ /
’ . ' ‘ 9,
Some strategies-teachers and systems can implement to overcome

P

behavior is often an attemptlko cope with a prob]em As Glasser noted

~

these myths are: R I J

¥

4
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Téacher Strategies

System Strategies

1)

—

Attempt to identify how
students are feeling, then

.separate feelings from

actions.

1) Prevent placement dec151ons“'f7

St
N

based on”the dlagn051s of BD.
Place the student based on -

. wheré he/she ¢an best learn .

: - new behaviors that have been
2) Consider behavior in the 1dent1f1ed as necessary.
context of frequency, dura- y v
tion, age appropriateness, . 2) Mqre support staff available -
intensity, and in the . to help teachers design
setting in which it occurs behavior management strategies
in order to develop stra- and develop materials to teach
tegies for changing the ~appropriate behaviors.
behavior. " :

) i 3) Share information througﬁ
~ 3) Model appropriate alter- 1nserv1ce, dlscu551on or
’ native behaviors. . Written form on the nature -
o 4 o -of BD. Focus specifically on
4) Concentrate and stress what teachers can do in general
o how BD youngsters and education classrooms and how
their behaviors are like learning new behavlors can
other youngsters' v become part of the general
‘behavior. > education Eurrlculum.

Labeling, relabeling, and pon-]abe]ing have been recurrent issues
in the educatioh'of all handicépped‘youngsters.,'The issue of the,
advantages- and disadvantages of the categorization and 1abe]ing proéess
. is still a crucial matter and will be for many years to come 4
(Mande11 and Fiscus, 1981:352). ' B
One myth that has evo]ved about the BD youngster and 1abe11ng is’
labeling a youngster as beh§v1ora1]y disordered causes 1rreparab]e

harm. If some educators are respondiné to this myth, they may be less

e

,feffectTVE'Tn educatTng‘BD”students . {

\

Advantages of 1abe11ng the BDnstudent are - s




.

e Labeling enables BD youngsters to receive services.
° Labeling enables the student wno is frustrated in the general

-classroom to receive 1nd1v1dua] programming which encourages .
personal growth.

3

e Labeling encourages others to consider individual differences
and their effects on the individual student.

o Labeling faci]itates-research intoithe causes of particular

. handicaps and, therefore, promotes the development ot

additional preventat1ve measures and treatment forms. ,
~ . * (Mandell and Fiscus, 1981:253-255) -
Some d1sadvantages of 1abe11ng are:

e Labels can initiate the self- fu1f11]1ng prophecy,
("T am BD Therefore, I act and am treated as BD.")

e labeling can make the BD youngster feel different, put
down, and peculiar.

; Labe11ng can be a "cop- out " Once the student is labeled
BD the job is finished and responsibility is.shifted to
special educators

0 Labe]s_areﬂdiffjcu]t to remove.

"The Tist oflbotn advantages and disadvantages could be continued.
What is jmportant to remember is that labeling and»c]assification
become positive or negatjve because of the reactions of educators and
others. In order to determine whether or not an educator is reacttng
negative1yaor;oOSdtive1y to a label, attention must be given to behaviors
that are being displayed by them The following behaviors might be )

1nd1cators of negative react1ons to labeling and c]ass1f1cat1on

e Using other descr1ptors for BD youngsters, such as
"problems," "rowd1es," "troublemakers.

o Statements such as, "You can expect that out of him/her.
He/she 1s BD." ‘

e Statemerrts suggest1ng that the ch11d cannot be programmed
* for in public schools. _

'8 Separating BD youngsters from general education students. .




> s
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If these behaviors are being diSplayed; it is likely thatéphe BD
youngsTer will suffer some of the disadvantages of labeling.
The following suggest{ons may assist educators in establishing

4

attitudes which attempt to identify advantages of Tabeling and,

consequently, dispel the myth that labeling a ybungster as _behaviorally

disordered ¢auses irreparable harm. S , .
B v . ’
P )« .‘ . | \
] - ~
.
, Teacher Strategies : o System Strategies ‘
) ‘1) Work to de-emphasize the _' 1) Help assessment teams be aware -
B ' label and emphasize the of the ramifications of mis-
individual youngster and » takes in judgment.

his/her needs.
: 2) Share information.

' : 2) Guard against allowing the" e .
label to serve as the ' 3) Take care that service con-
_ determiner of how a ‘tinues after, the label is '
‘youngster's program or - .assigned. Foster communica- .
: placement will be developed. tion between cross-disci-
) . ' : " plinary services that the
3) Concentrate on how the . : youngster may be receiving.
youngster is like-other v
i ¢ students. 4) List guidelines for teachers
, - S to use to help identify
4) Encourage the youngster , youngsters with BD.
_ to identify and talk about : A
v behaviors that need to be 5) Keep information and records
modified and not about on youngsters current and

complete to allow for con-
: . tinued appropriate program-
(For example, "You need to ming. - )

o~

what ‘his/her "problem": is.

control your temper"
versus "You have an emo- 6) Continue to seek ways to
tional problem.") precisely describe a young-
: ' ster's abilities and needs,
5) Maintain daily logs on " beyond the label.

youngsters to keep track of
behavior changes and changes
in relationships which might

. ' ‘give additional insight to
programming.




o

‘Typica11y, behfvior disorders are the 1east understood of the

]

handicappihé conditions.; Unlike many other handicaps, behavior _ !
disorders are not ]inked to one particular etiology. An 1nd;v1dua1 's
views about BD are often a reflection of his/her persona] ph1losophy

oh lTife. To add to the confusion and m1sunderstand1ng, a number of
"descriptors have been used'ouer‘the years to describe BD youngsters -
socially maladjusted, seriously emotionally disturbed,_menta11y~i]1 or’
sick, and menta]]y disturbed - are just'a few (Shea 1978:352). Many

of these terms have been Tirnked to the medical‘field. r This connection
has subtly suggested that BD is an illness. .The myth: wh1ch has emerged

in part from th1s belief is that you can catch a behavior d1sorder

An extens1on of th1s myth is that "norma]" students should be separated
from the BD youngster to protect them fromfcatch1ng BD.

As with some of the myths-dis;ussed previous]y, attitudes affect
| whether or not this myth w11i be'perpetuated >Whiie educationa11y and

1nte1]ectua]1y educators may convey an understand1ng of BD youngsters,

behaviors m1ght indicate that the myth, you' can catch BD, is affecting
how educators actua]]y work with the students. | )
Some behaviors and conditions that might be observed are:
e BD classes Tocated in "out-of-the-way" places in the.bui]ding:
) ﬁeparate,entrances and exits for BD youngsters.

o Isolated seating in the lunchroom for BD youngsters or a
separate lunch period.~ .

® Separate recess times for BD ‘youngsters.

) Exc]us1on of the BD room as part of the school when "1mportant"
~ ‘visitors tour the building. .

>

defense of these behaviors has been that other students in the

. e Co11-

16




R

in- the schoo].fear or should not be exposed to the behavior:.of BD
youngsters.-~Research_has shown that the BD youngster's inappropriate
behaviors did not directly affect the students he/she came into contact
with.' However ‘an adu]t p01nting out. that the student had "prob]ems"'
did create negaE%ve feelings among peers about that student

(Novak, -1975). This seems to suggest that separating the BD youngster
from the "normal" student does not necessarily benefjt either chi]d

All youngsters can derive many benefits from associations nith d1fferent
types of individuals. There are steps whjch canvbe taken.to a]]ow BD -
youngsters opportunities to experience positive re]ationships with

others As positive strides are. made the myth that you can catch BD

v s -~

can begin to be dispe]1ed X -

These ideas may serve as a starting point:

Teacher Strategies : _ System Strategies

1) Bring general education : 1) Organize general educatlon ,and
students into the BD class- ,'spe01al education so that
room to. part1c1pate in . ‘oppbrtunltles %o share in
activities. .‘ activities occur.

2) Enoourage other children - 2) Shaée information with educa-.
to serve as positive models . tors about the different per-
of appropriate behavior. . ceived causes of BD, through

handouts, meetings, and

3) Plan activities with the discussions. .
admlnlstrator that the BD _
youngster can do around . 3) Encoyrage educators to serve
the school oo _ as models for including BD

_ s _ youngsters in some general

4) Plan activities where the "education activities, such as-

'~ BD youngster displays , . field trips and assemblies.
appropriate behaviors - Offer help to those who °
which are visible to the : participate.

general education popu-
lation. % , 1 7




5)- Establish a peer/buddy _
system where a BD youngster
i's paired with a general
education yoﬂﬁgster for
assemb@1es, lunchroom,
and programs.

6) Secure a "seat"™ for the
BD youngster in the general
education classroom. This
can be used by the BD ‘@ ) <

youngster during specified o ¢

times to encourage  inter- j
action.

LY

. ) :
The importance of citing.myths about BD 'is relevant not only as it

relates to BD youngsters, but as it relates to 31] people. The possi-
. bility ex1sts that myths of one k1nd or another affect most individuals

at some time. The effsgts may be very subt]e or damaging. "As has been

mentioned, myths are often erroneous beliefs which keep individuals from

reaching goals ;:k achieving succéssfu] pe%sona] growth. e

Those who have chosén to work with BD youngsters. are encountering
an especially vulnerable population. Re]atioﬁship§ that develop are
often c]ose(gnd impresdionable. Because of this, these educators need
to be continually aware of éttitdﬁes they.maintain or deve]qp concern-
ing the young§fers the} serve. Careful monitoringlof their own
behaviors -will help them keep their attitudes'in perspectﬁve so that
their relations continue to affect BD youngsters pbsitive]y,/» In order

P . _

for any changéito occur in dispelling myths, those who work with BD

youngsters must serve as models.




ro
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